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Abstract
This literature review examines the effectiveness of Content-Based 

Instruction (CBI) in enhancing communication skills among English as 
a Foreign Language (EFL) learners. By integrating language learning 
with subject matter teaching, CBI provides a meaningful context for 
language use. This review highlights the positive impact of various CBI 
methodologies on communication skills and the benefits of incorporating 
communicative activities into lessons. According to Richards and 
Rodgers (2014), CBI helps learners develop linguistic and academic skills 
simultaneously, making language learning more relevant and engaging. 
Personal observations from university-level English communication classes 
indicate that integrating content and language teaching increases student 
motivation and language proficiency. Practical strategies for effective 
CBI implementation, including thematic units and task-based learning, 
are also discussed, providing an overview of how these methods can 
enhance language learning.r focuses on the effectiveness of one particular 
coursebook series, “Pathways: Listening, Speaking and Critical Thinking” 
(2022) which has been introduced to a newly formed academic skills course 
for sophomores at one private university in Japan. This coursebook aims at 
continuing the development in integrated skills taught in first year classes 
but with greater focus on building communication strategies to enhance 
academic language use while actively encouraging student-led classes. 
However, this paper will consider the perspective from the part-time EFL 
instructor as little has been acknowledged from their viewpoint. After all, 
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it is necessary to provide a coursebook that also allows such instructors 
enough opportunity to apply their approaches to teaching. The issue is 
whether the coursebook can encourage sufficient student-centred learning 
and develop appropriate integrated skills in their academic endeavors while 
providing a suitable platform for teachers to successfully incorporate into 
their classroom. Overall, there is a general satisfaction over the textbook 
chosen. However, this pilot paper will need to be followed up with a post 
textbook review from the perspective of the students in order to determine 
whether the findings remain consistent.
I. Introduction
A. Background and Rationale
1. Definition of Content-Based Instruction (CBI)

Content-Based Instruction (CBI) is an educational approach that 
combines language learning with subject matter teaching, allowing students 
to develop language skills within meaningful and relevant contexts. This 
method involves teaching subjects such as science, history, or mathematics 
in a foreign language, which provides learners with opportunities to acquire 
language proficiency through engaging and authentic content (Loewen & 
Sato, 2024). According to Brinton, Snow, and Wesche (1989), contextualizing 
language around structures or functions is insufficient; authentic texts 
that meet students’ needs and interests must be introduced through a 
combination of formal instruction and experiential techniques, ensuring 
the integration of text content and its formal linguistic features. “At the 
heart of CBI is the integration of language and content” (Brinton, Snow, 
& Wesche, 1989, p. 3), where students receive academic information and 
perform tasks in the target language, simultaneously acquiring language 
skills naturally.

CBI provides a holistic approach to language learning, integrating 
skills and promoting meaningful communication. This approach, also 
known as Content and Language Integrated Learning (CLIL), encourages 
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learners to think and learn using the target language by integrating 
listening, speaking, reading, and writing skills. Through practicing 
authentic reading, engaging with teacher comments, and completing 
written tasks, students consolidate their learning and develop a range of 
receptive and productive skills necessary for academic success (Brinton, 
Snow, & Wesche, 1989; Cammarata & Tedick, 2012; Madrid & García 
Sánchez, 2001).
2. Distinction between CBI and CLIL 

While CBI and CLIL are often used interchangeably, there are 
subtle differences between the two approaches. CBI primarily focuses 
on integrating language instruction with content from various academic 
disciplines to enhance language acquisition. CLIL, on the other hand, 
emphasizes a dual-focused approach where content and language are 
taught concurrently, often with an equal emphasis on both. CLIL tends 
to be more structured in its integration of content and language, often 
involving systematic collaboration between language and subject teachers 
(Coyle, 2018). Both approaches share the common goal of making language 
learning more relevant and effective by using subject matter content as a 
vehicle for language acquisition, but they may differ in implementation and 
emphasis depending on the educational context.
2. �Importance of Integrating Language Skills with 

Content Learning
The integration of language skills with content learning is crucial 

because it creates a more engaging and effective learning environment. By 
contextualizing language learning within specific subject areas, students 
can develop their language skills while simultaneously gaining knowledge 
in other academic disciplines. This dual-focus approach helps learners 
see the practical applications of language use, thereby increasing their 
motivation and retention. Richards and Rodgers (2014) emphasize that 
people learn a second language (L2) more successfully when they use the 
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language as a means of acquiring information, rather than as an end in 
itself. This principle underscores the motivation for CBI, as it leads to more 
effective language learning. Furthermore, they note that CBI better reflects 
learners’ needs for learning an L2, particularly in preparing English as a 
Second Language (ESL) students for academic studies or mainstreaming, 
making the ability to access academic content a central priority (Richards 
& Rodgers, 2014). Additionally, Swain, Kinnear, and Steinman (2015) 
highlight that CBI promotes critical thinking and cultural awareness, 
which are essential components of comprehensive education. Freeman (2000) 
further emphasizes the importance of integrating language instruction with 
content learning, highlighting that effective teaching methods should align 
with learners’ needs and real-world contexts.

Communication skills are increasingly vital in today’s globalized world, 
where proficiency in multiple languages can open up numerous academic 
and professional opportunities. In this context, the ability to effectively 
communicate across cultural and linguistic boundaries is essential for 
personal and professional success. CBI, by merging language learning with 
content instruction, equips learners with the necessary skills to navigate 
and thrive in such a global environment.

3. �Focus on Communication Skills in Language Acquisition
Communication skills are a fundamental aspect of language 

acquisition. Effective communication involves not only the ability to 
produce and understand language but also the capacity to use language 
appropriately in various contexts. CBI is particularly effective in enhancing 
communication skills because it provides students with authentic 
opportunities to practice language use in real-life scenarios. According to 
Grabe and Stoller (1997):

CBI supports contextualized learning; students are taught useful 
language that is embedded within relevant discourse contexts rather than 
as isolated language fragments. In content-based classrooms, students have 
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many opportunities to attend to language, to use language, and to negotiate 
content through language in natural discourse contexts. Thus, CBI allows 
for explicit language instruction, integrated with content instruction, in a 
relevant and purposeful context (p. 14).

This exposure to real-world language use enables learners to improve 
their fluency, accuracy, and overall communicative ability. Nunan (1989) 
also prioritizes the importance of interactive tasks in CBI, which encourage 
students to use language collaboratively and constructively.
B. Purpose of the Study
1. �To Review the Literature on CBI and Its Effectiveness 

in EFL Contexts
This study aims to review existing literature on Content-Based 

Instruction (CBI) to evaluate its effectiveness in enhancing communication 
skills among English as a Foreign Language (EFL) learners. By analyzing 
various studies and theoretical perspectives, this review will provide 
an understanding of how CBI impacts language acquisition and the 
development of communication skills.
2. �To Examine the Impact of CBI on Communication Skills

The study will examine the impact of CBI on learners’ communication 
skills. This examination includes evaluating how different CBI 
methodologies contribute to improvements in speaking, listening, reading, 
and writing skills.
3. �To Share Personal Observations from Implementing 

CBI
Drawing on personal experience, the study will also include 

observations from implementing CBI in university-level English 
communication classes. These observations will provide practical insights 
into the benefits and challenges of using CBI in real-world teaching 
contexts.
II. Literature Review
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A. Theoretical Framework of CBI
1. Origins and Development of CBI

CBI has its roots in the field of bilingual education and has evolved 
over time to address the needs of language learners in various educational 
settings. The origins of CBI can be traced back to the 1970s when educators 
began to recognize the benefits of integrating language and content 
instruction. Early models of CBI were developed in Canada and the United 
States, emphasizing the use of content to provide meaningful and engaging 
language learning experiences. These efforts built upon earlier educational 
theories that highlighted the importance of context and content in language 
learning (Richards & Rodgers, 2014). At the post-secondary level, significant 
centers of activity included the University of California, Los Angeles, the 
Monterey Institute of International Studies in California, the University 
of British Columbia, and the University of Ottawa in Canada. The first 
published volume on CBI appeared in 1986 with Bernard Mohan’s Language 
and Content, which highlighted the paradox of separating language and 
content in education and laid the groundwork for CBI pedagogy (Brinton & 
Snow, 2017).

Since these beginnings, CBI has spread worldwide, being implemented 
in various educational levels and contexts, from elementary schools to 
adult education and from college preparatory courses to postgraduate 
programs. By the late 1980s, the modern language teaching community in 
the U.S. also began to apply CBI principles to discipline-based approaches, 
with programs like Foreign Languages Across the Curriculum appearing 
at institutions such as St. Olaf College and the University of Minnesota 
(Brinton & Snow, 2017). The ongoing evolution of CBI, including recent 
research focusing on the empirical analysis of classroom discourse in CLIL 
settings, indicates the adaptability and effectiveness of CBI in promoting 
both language and content learning. This underscores the integration of 
language teaching aims with content instruction, providing meaningful 
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contexts for language use and enhancing language acquisition and content 
knowledge (Brown, 2007; Willis, 1996; Cenoz & Gorter, 2017; Coyle, 2018). 
Swain and Lapkin (2005) also point out the evolving sociopolitical context 
of immersion education, noting the significant implications for program 
development and the importance of adapting CBI methodologies to meet 
the changing needs of L2 learners and educational environments.
2. Key Principles and Models of CBI

The key principles of CBI include the integration of language and 
content, the use of meaningful and authentic materials, and the promotion 
of student engagement through interactive and communicative activities. 
The three primary models of CBI identified by Brinton and Snow (2017) 
include theme-based instruction, sheltered instruction, and adjunct 
instruction. Theme-based instruction focuses on specific themes of interest 
and relevance to learners, providing a point of departure for skill- and 
language-based instruction. Sheltered instruction involves separating L2 
learners from native speakers for content instruction delivered in the L2, 
often with specialized techniques to make content comprehensible. Adjunct 
instruction pairs a content course with a language course, with instructors 
collaborating to merge their instructional objectives (Brinton & Snow, 2017). 
Each model varies in its approach to integrating language and content 
but shares the common goal of enhancing language acquisition through 
meaningful content. Dalton-Puffer (2011) states that CLIL, as a form of 
CBI, effectively integrates language learning with content instruction by 
focusing on the practical use of language in subject-specific contexts.

Nikula, Dalton-Puffer, Llinares, and Lorenzo (2016) accent the 
complexity of integrating content and language, noting that effective CBI 
requires careful planning and alignment of curricular goals. They argue 
that successful CBI implementation involves not only the integration of 
language and content but also the development of learners’ cognitive and 
metacognitive skills, which are essential for academic success.
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3. Importance of Communication in Language Learning
Communication is a fundamental component of language learning. 

Effective communication involves the ability to understand and produce 
language in a way that is appropriate for different contexts and purposes. 
According to Richards (2008), communication skills are crucial for language 
learners as they facilitate successful interactions in various social and 
academic settings. The development of these skills is essential for learners 
to become proficient in using the language for real-life purposes.
4. �Cognitive and Metacognitive Processes Involved in 

Communication
Language acquisition involves both cognitive and metacognitive 

processes. Cognitive processes include the mental activities involved in 
understanding, processing, and producing language, while metacognitive 
processes involve the awareness and regulation of these cognitive activities. 
Vandergrift and Goh (2012) emphasize that metacognitive strategies, 
such as planning, monitoring, and evaluating, are crucial in language 
learning, helping learners become more effective and autonomous. These 
strategies enable learners to take control of their learning process, thereby 
enhancing their language proficiency and overall academic performance. 
They also highlight the role of metacognitive strategies in developing 
listening and speaking skills, suggesting that learners who actively engage 
in metacognitive activities tend to perform better in communicative tasks. 
Vandergrift and Goh (2012) note that:

Learners who engage at the metacognitive level acquire a sense of 
agency as they gradually gain more control of their learning through 
effective steps in problem-solving and understand more of what is being 
learned (p. 84).

Llinares, Morton, and Whittaker (2012) further elaborate on the 
importance of cognitive and metacognitive processes in CBI, noting that 
effective CBI instruction should aim to develop learners’ higher-order 
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thinking skills alongside their language skills. They argue that by fostering 
critical thinking and problem-solving abilities, CBI can enhance students’ 
overall academic performance.
B. CBI and Communication Skills
1. Integration of Communicative Activities in CBI

CBI integrates communicative activities that provide learners with 
opportunities to practice and develop their communication skills in 
meaningful contexts. For instance, Grabe and Stoller (1997) state that 
“students are taught useful language that is embedded within relevant 
discourse contexts rather than as isolated language fragments” (p. 14). 
These activities can include discussions, debates, role-plays, and problem-
solving tasks that require learners to use language creatively and 
interactively.

Pérez-Cañado (2012) supports the integration of communicative 
activities in CBI, stating that such activities not only enhance language 
proficiency but also foster a positive attitude towards language learning. 
She emphasizes the importance of creating a supportive and interactive 
learning environment where students feel encouraged to use the target 
language for authentic communication. Coyle (2018) further asserts that 
CLIL, a widely recognized model of CBI, offers numerous opportunities for 
learners to engage in meaningful communication, thereby promoting both 
language and content learning simultaneously.

2. �Studies on the Effectiveness of CBI for Communication 
Skills
Numerous studies have demonstrated the effectiveness of CBI in 

enhancing communication skills. For example, a study by Pessoa, Hendry, 
Donato, Tucker, and Lee (2007) found that students in CBI programs 
showed significant improvements in their speaking and listening skills 
compared to those in traditional language programs. The study highlighted 
that CBI not only helps in language acquisition but also enhances content 
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learning by integrating language instruction with subject matter teaching. 
By focusing on real-world applications, CBI prepares students for practical 
use of the language in academic and professional contexts (Pessoa et 
al., 2007). Another study by Kong (2009) explored the impact of CBI on 
secondary school students’ oral proficiency and found that students who 
participated in CBI classes outperformed their peers in traditional classes 
in both fluency and accuracy.

Rost (2011) notes that effective listening instruction involves 
addressing multiple levels of processing, including neurological, linguistic, 
and pragmatic levels, which aligns with the principles of CBI in providing 
a comprehensive language learning experience. Ellis (2003) also points out 
the importance of task-based learning within CBI, which provides learners 
with practical and interactive opportunities to use language in meaningful 
ways. Nunan (2004) supports this view, highlighting that task-based 
language teaching fosters authentic language use and engages learners 
in real-life communication tasks, which are essential for developing 
communicative competence.

Grabe and Stoller (1997) indicate that CBI, specifically CLIL, 
has shown positive outcomes in various contexts, demonstrating that 
integrating content and language learning can lead to significant gains in 
both areas. Their research found that learners in CLIL programs developed 
higher levels of language proficiency and content knowledge compared to 
those in non-CLIL settings. This underscores the effectiveness of CBI in 
promoting both linguistic and academic development, making it a valuable 
approach for enhancing language education.

C. Practical Applications of CBI
1. �Case Studies and Examples from Various Educational 

Contexts
CBI has been successfully implemented in various educational 

contexts, from primary schools to universities. For example, a study by 
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Marcu (2022) examined Romanian students’ attitudes towards several 
content-based instruction workshops on topics such as leadership, human 
rights, successful women, violence, and environmental protection. The 
results indicated that students not only improved their language skills but 
also demonstrated a deeper understanding of the content. Marcu (2022) 
concluded that:

By choosing topics that render both language and social competencies, 
the process of learning a foreign language (in our case, the English 
language) becomes more meaningful for the learners as the values they 
absorb will have a long-lasting impression on their overall education (p. 1).

Another example is a university-level program described by Fortune 
and Tedick (2008), where students in a CBI course on environmental science 
showed significant gains in both language proficiency and subject matter 
knowledge.

The integration of technology in CBI has also shown positive outcomes. 
Beatty (2013) highlights the role of computer-assisted language learning 
(CALL) in enhancing the effectiveness of CBI. By incorporating digital tools 
and online resources, educators can create more interactive and engaging 
learning experiences that support both language and content acquisition.

Research on the implementation of CBI in post-secondary education 
also demonstrates its effectiveness. Fortune and Tedick (2008) report that 
university-level CBI programs have shown significant success in enhancing 
both language proficiency and subject matter understanding. Their study 
on a CBI course in environmental science revealed that students not 
only improved their academic English skills but also gained a deeper 
comprehension of the scientific concepts being taught. This dual benefit 
underscores the adaptability of CBI in higher education, making it a 
valuable approach for promoting advanced language and content learning 
simultaneously.

2. Challenges and Solutions in Implementing CBI
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Bailey (2006) brings attention to the importance of effective language 
teacher supervision in ensuring that teachers are well-prepared to handle 
the dual focus of CBI, noting that ongoing support and feedback are crucial 
for professional growth. Solutions to this challenge include providing 
professional development for teachers and fostering collaboration between 
language and content specialists. Mehisto, Marsh, and Frigols (2008) draw 
attention to the importance of ongoing teacher training and support to 
ensure successful CBI implementation. Additionally, designing curricula 
that align with CBI principles and adapting materials to meet the needs 
of diverse learners can help overcome some of the practical challenges 
associated with CBI.

Brinton and Snow (2017) identify several issues that impact the 
successful implementation of CBI, including administrative concerns, 
program design, student-related challenges, and staffing issues. 
Administrative issues involve determining who is responsible for 
implementing CBI and where the impetus for the initiative originates. 
Program design challenges include defining whether the primary objective 
is to teach language or content and assessing how extensive the planned 
changes are. Student-related challenges encompass learners’ second 
language (L2) proficiency levels, their prior educational backgrounds, and 
their specific needs and interests. Staffing issues involve ensuring that 
teachers have the necessary linguistic proficiency and background in CBI 
and their willingness to take on new teaching roles. Ensuring successful 
CBI implementation necessitates addressing these various challenges 
through comprehensive teacher training, collaborative planning, and 
ongoing professional development (Brinton & Snow, 2017).

III. Personal Observations
A. Implementation of CBI in University-Level EFL Classes
1. Course Design and Integration of CBI

In my experience teaching university-level EFL classes, the integration 
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of CBI has proven to be highly effective in enhancing students’ willingness 
and communication skills. I designed courses that merged language 
instruction with content from various academic disciplines, such as 
environmental science, history, and business. Each course was structured 
around thematic units specifically designed to align with the students’ 
academic interests and professional goals. According to Cammarata and 
Tedick (2012), aligning curriculum design with CBI principles ensures 
coherence and effectiveness in instruction, which I found to be true in 
my classes. By incorporating authentic materials and real-world tasks, 
students were able to see the relevance of language learning to their 
academic and professional lives, which increased their motivation and 
engagement.
2. �Observations on Student Engagement and Communication 

Development
In these university-level EFL classes, the impact of CBI on student 

engagement and communication development was substantial. Students 
demonstrated improved proficiency in speaking and listening skills, 
which was evident through their active participation in class discussions 
and presentations. The use of authentic materials and real-world tasks 
provided them with practical language use opportunities, which fostered 
greater confidence and fluency. These observations are supported by 
Pessoa et al. (2007), who found that students in CBI programs show 
significant improvements in their communication skills compared to those 
in traditional language programs. By integrating language instruction 
with meaningful content, CBI not only enhances language acquisition but 
also prepares students for practical applications in their academic and 
professional futures.
B. Reflections on the Effectiveness of CBI
1. Successes and Challenges Encountered

While the implementation of CBI in my classes yielded numerous 
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successes, it also presented several challenges. One major success was 
the noticeable improvement in students’ communication skills and overall 
language proficiency. This was particularly evident in their ability to engage 
in complex discussions and present well-organized arguments. However, 
a significant challenge was the need to continuously adapt and create 
materials that were both linguistically and cognitively appropriate for 
the students. Mehisto, Marsh, and Frigols (2008) emphasize that teaching 
through another language brings special challenges. They highlight the 
importance of ongoing meaning-making and adapting CBI methodologies to 
the specific needs of each group of students. This ongoing process allows for 
a flexible approach that considers local circumstances and needs, enabling 
teachers to bring their own experience and style into the classroom. 
Additionally, balancing the dual focus on language and content required 
meticulous planning, integrating the language component into the content 
while ensuring the accuracy and validity of the content through thorough 
research and consultation with subject matter experts. 

2. �Recommendations for Educators Based on Personal 
Experience
Based on my experiences, I recommend that educators interested in 

implementing CBI consider the following strategies:
Professional Development: Engage in continuous professional 

development to enhance both language teaching and content knowledge. 
Collaboration with content experts can provide valuable insights and 
resources. Johnson (2009) highlights the importance of sociocultural 
perspectives in teacher education, emphasizing the need for professional 
development that considers the social and cultural contexts in which 
teaching and learning occur.

Curriculum Design: Design curriculum that integrates thematic units 
aligned with students’ academic and professional interests. This approach 
can increase relevance and motivation (Cammarata & Tedick, 2012).
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Authentic Materials: Use authentic materials and real-world tasks to 
provide meaningful contexts for language use. This can enhance students’ 
engagement and communication skills (Richards, 2008).

Assessment: Develop assessment methods that evaluate both language 
proficiency and content understanding. Bailey and Curtis (2015) accentuate 
the importance of assessing both language skills and content knowledge to 
provide a more comprehensive picture of students’ progress. By evaluating 
learners’ abilities in language use and their grasp of content knowledge, 
educators can gain deeper insights into their overall development and tailor 
instruction to better meet their needs.
IV. Discussion
A. Synthesis of Literature and Personal Observations
1. �Aligning Literature Findings with Personal Observations

The literature reviewed in this study aligns closely with my personal 
observations of CBI’s effectiveness in EFL teaching. As noted by Brinton, 
Snow, and Wesche (1989), CBI enhances both language acquisition and 
content understanding by providing meaningful contexts for language use. 
My experience corroborates this, as I observed significant improvements in 
students’ engagement and proficiency when they were immersed in content 
that was relevant to their academic and professional interests. Similarly, 
Richards and Rodgers (2014) emphasize that CBI helps learners develop 
both linguistic and academic skills simultaneously, a finding reflected in 
my students’ increased confidence and ability to use English in academic 
settings.

Listening strategies play a crucial role in the CBI classroom, as they 
allow students to engage more effectively with the content being taught. 
Effective listening is not just about hearing the words but involves a 
complex process of understanding and interpreting the information 
presented. Siegel (2014) asserts the importance of integrating listening 
strategies within language instruction to enhance comprehension and 
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retention. These strategies can include predicting content, monitoring 
comprehension, and responding to what is heard, all of which are essential 
in a CBI context where understanding subject matter is paramount. 
Therefore, teaching listening strategies explicitly within CBI can help 
students better manage the linguistic demands of learning content through 
a second language. This approach aligns with the overarching goal of CBI, 
which is to foster language development through meaningful engagement 
with content.
2. Insights Gained from the Literature and Practice

From both the literature and my practice, it is evident that CBI 
promotes a holistic approach to language learning. The integration of 
communicative activities within CBI, as highlighted by Grabe and Stoller 
(1997), is crucial for the development of communicative competence. My 
observations support this, showing that students engaged in interactive 
tasks not only improved their language skills but also developed critical 
thinking and problem-solving abilities. Additionally, the emphasis on 
authentic materials and real-world tasks in CBI (Richards, 2008) has 
proven to be highly motivating for students, fostering a deeper connection 
to the language learning process. Ellis (2003) also supports this notion, 
suggesting that task-based learning within CBI provides meaningful and 
practical language use opportunities that enhance learning outcomes.
3. Potential Challenges and Limitations 

While CBI has demonstrated numerous benefits, it is important 
to acknowledge potential challenges and limitations. One significant 
challenge is the requirement for teachers to have expertise in both 
language instruction and the subject matter content, which may necessitate 
additional professional development and collaboration with content 
specialists (Mehisto, Marsh, & Frigols, 2008). Additionally, implementing 
CBI effectively can be resource-intensive, requiring access to authentic 
materials and adequate preparation time. There is also the potential 
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for cognitive overload among students if the content is too complex or if 
there is insufficient language support, which could hinder both language 
acquisition and content comprehension (Nikula et al., 2016). Addressing 
these challenges requires careful planning, ongoing support for teachers, 
and adaptive teaching strategies to ensure that CBI is both effective and 
sustainable.

Furthermore, ensuring the proper use of copyrighted materials is 
essential when implementing CBI. Teachers must be diligent in sourcing 
authentic materials, which often include published articles, books, videos, 
and other multimedia resources. Obtaining the necessary permissions and 
adhering to copyright laws can be both time-consuming and costly. This 
adds another layer of complexity to CBI, as educators must balance the 
need for high-quality, engaging content while considering legal obligations. 
Institutions should support teachers by providing access to licensed 
materials and offering training on copyright compliance, thus helping to 
mitigate this challenge and promote ethical use of resources.

B. Implications for EFL Practice
1. Practical Guidelines for Integrating CBI in Classrooms

Based on the synthesis of literature and personal observations, 
several practical guidelines emerge for integrating CBI effectively in EFL 
classrooms:

Curriculum Design: Develop curricula that incorporate thematic 
units aligned with students’ interests and academic goals. This approach 
not only enhances relevance but also ensures that language learning is 
contextualized within meaningful content (Cammarata & Tedick, 2012).

Teacher Training: Invest in continuous professional development 
for teachers, focusing on both language pedagogy and content expertise. 
Collaborative efforts between language instructors and content specialists 
can significantly enhance the quality of CBI implementation (Mehisto, 
Marsh, & Frigols, 2008).
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Assessment: Employ assessment strategies that evaluate both language 
proficiency and content understanding. Formative assessments, such as 
reflective journals and project-based tasks, can provide comprehensive 
insights into student progress (Fortune & Tedick, 2008).
2. �Strategies for Enhancing Communication Skills through 

CBI
To maximize the impact of CBI on communication skills, the following 

strategies are recommended:
Interactive Activities: Incorporate interactive activities such as 

debates, role-plays, and problem-solving tasks that require students to use 
language communicatively and collaboratively (Grabe & Stoller, 1997).

Authentic Materials: Use authentic materials, including articles, 
videos, and case studies, to provide real-world contexts for language use. 
This can enhance students’ ability to apply language skills in practical 
situations (Richards, 2008).

Focus on Form: Integrate form-focused instruction within 
communicative tasks to help students notice and correct linguistic errors, 
thereby improving their accuracy and fluency (Lyster, 2007).
C. Future Directions
1. Suggested Areas for Further Research

Further research could explore the long-term effects of CBI on language 
proficiency and academic achievement. Longitudinal studies might provide 
valuable insights into how sustained exposure to CBI influences language 
development over time. Additionally, research comparing different models 
of CBI (e.g., theme-based vs. sheltered instruction) could help identify the 
most effective approaches for various educational contexts. Studies by 
Dörnyei (2001) and Lightbown and Spada (2013) suggest that incorporating 
motivational and cognitive strategies can further enhance the effectiveness 
of CBI. 

Recent developments in CBI have seen the emergence of newer hybrid 
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models that adapt to specific educational contexts. These include Sustained 
Content Language Teaching (SCLT), which focuses on a single content area 
over an extended period to enhance both language and cognitive skills. 
CLIL has gained popularity, emphasizing dual-focused education where 
content and language are taught concurrently. English-Medium Instruction 
(EMI) is another model, particularly at the tertiary level, where content 
courses are delivered in a second language, aiming to create multilingual 
citizens and internationalize education. Additionally, modified and 
simulated adjunct models have been developed to adapt to specific settings, 
such as Intensive English Programs and general education courses paired 
with study groups. Exploring the effectiveness of these models in different 
educational contexts can provide deeper insights into best practices for CBI 
implementation (Brinton & Snow, 2017). Willis and Willis (2007) also discuss 
the practical applications and benefits of task-based teaching in enhancing 
language proficiency and learner engagement.

2. �Encouraging Innovation and Continued Exploration in 
Teaching Methodologies
Innovation in teaching methodologies should be encouraged to 

keep pace with the evolving needs of language learners. Educators 
are encouraged to experiment with new instructional strategies and 
technologies that can enhance the CBI experience. Collaboration among 
educators, researchers, and policymakers is important for fostering a 
culture of continuous improvement and adaptation in EFL teaching. As 
Swain, Kinnear, and Steinman (2015) highlight, the integration of cultural 
and critical perspectives in language teaching can also enrich the CBI 
approach, making it more comprehensive and inclusive. Brinton and Snow 
(2017) emphasize the flexibility of CBI, which allows for various adaptations 
to meet specific student populations and teaching settings. Encouraging the 
development of hybrid models, such as sustained content language teaching 
and modified adjunct models, can further expand the applicability of CBI 
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in diverse educational contexts, promoting a more holistic and effective 
approach to language learning.
V. �Benefits of Incorporating CBI in EFL Classes for Future 

L2 English Teachers
A. Enhancing Pedagogical Skills

Incorporating Content-Based Instruction (CBI) in EFL classes offers 
significant benefits for future L2 English teachers. One of the primary 
advantages is the enhancement of pedagogical skills. By engaging with 
CBI, future teachers develop a more holistic understanding of language 
teaching that goes beyond traditional grammar and vocabulary instruction. 
They learn to integrate language teaching with subject matter content, 
which fosters a more engaging and meaningful learning environment for 
their students. This approach not only improves their instructional skills 
but also prepares them to address diverse learner needs more effectively 
(Cammarata & Tedick, 2012). Research by Johnson (2009) highlights the 
importance of sociocultural perspectives in teacher education, emphasizing 
that effective teacher training programs should include content-based 
methodologies to prepare educators for diverse classroom settings.
B. Promoting Interdisciplinary Knowledge

CBI encourages future teachers to gain expertise in various academic 
disciplines, promoting interdisciplinary knowledge. This broadens 
their teaching repertoire and enables them to create more relevant 
and stimulating lesson plans. Understanding the content of subjects 
such as science, history, or economics allows teachers to design lessons 
that are contextually rich and aligned with real-world applications. 
This interdisciplinary approach is essential in preparing students for 
academic and professional contexts where English is used as a medium 
of communication. Furthermore, Goh and Burns (2012) emphasize that 
effective speaking activities in a second language should not only focus 
on language-specific skills but also integrate broader cognitive and 
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metacognitive processes, enabling learners to become more autonomous 
and reflective in their language use.
C. Enhancing Student Engagement and Motivation

Research has shown that CBI can significantly enhance student 
engagement and motivation. For future L2 English teachers, this means 
learning strategies to keep their future classrooms dynamic and interactive. 
By incorporating authentic materials and real-world tasks into their 
teaching, they can make language learning more relevant and interesting 
for students. Pessoa, Hendry, Donato, Tucker, and Lee (2007) found that 
students in CBI programs showed significant improvements in their 
speaking and listening skills compared to those in traditional language 
programs. This underscores the effectiveness of CBI in promoting active 
learning and higher levels of student participation.
D. �Developing Critical Thinking and Problem-Solving 

Skills
CBI also helps future teachers develop critical thinking and problem-

solving skills. These skills are crucial for designing effective lesson plans 
and responding to classroom challenges. By engaging with complex content 
and integrating it with language instruction, teachers learn to think 
creatively and adaptively. This experience equips them with the tools 
needed to foster a similar mindset in their students, encouraging them to 
become independent and analytical thinkers.
E. Preparing for Diverse Educational Contexts

Finally, CBI prepares future L2 English teachers for diverse 
educational contexts. Given the increasing globalization of education, 
teachers are likely to encounter students from various cultural and 
linguistic backgrounds. CBI equips them with the skills to create inclusive 
and effective learning environments that cater to the needs of all students. 
By focusing on both language and content, future teachers can better 
support their students’ academic and linguistic development, ensuring they 
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are well-prepared for future academic and professional endeavors.
V. Conclusion
A. Summary of Key Findings

This literature review and personal reflection highlight the 
effectiveness of CBI in enhancing communication skills among English 
as a Foreign Language (EFL) learners. By integrating language learning 
with subject matter teaching, CBI provides meaningful contexts for 
language use, thereby enhancing both linguistic and academic skills. The 
review of various CBI methodologies, supported by studies from Grabe 
and Stoller (1997), Richards (2008), and others, demonstrates that CBI 
not only improves language proficiency but also fosters greater student 
engagement and motivation. Personal observations from implementing 
CBI in university-level EFL classes corroborate these findings, indicating 
significant improvements in student communication skills and overall 
language proficiency.
B. Final Thoughts
1. �The Potential of CBI to Transform Language Education

CBI has the potential to transform language education by creating a 
more engaging and effective learning environment. VanPatten and Williams 
(2007) note that CBI allows students to make meaningful connections 
between language and content, which enhances both language acquisition 
and content learning. This approach aligns with the current educational 
emphasis on interdisciplinary learning and real-world application of skills. 
By focusing on the practical use of language in academic and professional 
contexts, CBI prepares students for success beyond the classroom (Gibbons, 
2002; Willis and Willis, 2007). According to Brinton and Snow (2017):

Some additional benefits include the fact that CBI provides a 
meaningful context for the language items being presented and serves as 
an organizing principle for decisions about the selection and sequencing 
of language items. It also provides rich opportunities for L2 acquisition to 
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occur by providing the input that learners need, creating opportunities for 
negotiation of meaning about meaningful content, and pushing students to 
develop appropriate and accurate output (p. 4).
2. �The Importance of Continuous Improvement and 

Adaptation in EFL Practices
The implementation of CBI requires continuous improvement and 

adaptation to meet the diverse needs of learners. Professional development 
for educators is crucial to ensure they are equipped with the necessary 
skills and knowledge to effectively integrate language and content teaching. 
Mehisto, Marsh, and Frigols (2008) emphasize the importance of ongoing 
teacher training and support, noting that successful CBI implementation 
depends on teachers’ ability to adapt materials and teaching strategies to 
the specific needs of their students. Additionally, further research could 
explore innovative approaches to CBI and to assess its long-term impact on 
language proficiency and academic achievement. By fostering a culture of 
collaboration and innovation, educators can continue to refine CBI practices 
and contribute to the advancement of language education. 
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